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Overview

1. Classroom-based formative assessment: what it
is/not

2. Researching classroom-based formative
assessment: what & how

3. Analysing classroom data from FAR-funded
research projects: identifying classroom-based
assessment in action

4. Open discussion, Q & A



PART 1

Classroom-based formative assessment:

what it is and what it is not



How would you describe classroom-
based formative assessment?

* What are the central characteristics of classroom-based formative
assessment?

* Can you give/describe an example of classroom-based formative
assessment?

* Does classroom-based formative assessment differ from language
testing? If so, how?

* Why is classroom-based formative assessment important? For which
purposes?

* If you were observing a lesson, what would count as evidence of
classroom-based formative assessment? — examples from ESRC+FAR



Classroom-based formative
assessment

* Teacher initiated/mediated
* Embedded in a particular instructional context (local)

* Defined in opposition to externally-imposed traditional large-scale
examinations used for accountability purposes pavison & Leung (2009)

* Feedback is central to classroom-based formative assessment



Formative assessment and feedback

(1)

* “Feedback given as a part of FA helps learners become aware of any
gaps that exist between their desired goal and their current
knowledge, understanding, or skill and guides them through actions
necessary to obtain the goal”

* Formative feedback not only helps learners to become aware of the
‘gaps’ in the knowledge but it also provides them with positive
information on their improvements and attainments.

* “Feedback per se is not formative [...] It is uptake of the feedback that
contributes to whether feedback is effective in promoting processes
of teaching and learning” (Rea-Dickins, 2003: 92)



Formative assessment and feedback

(2)

* “Feedback, however detailed, will not lead to improvement until a
pupil understands both the feedback and how to use it in the context
of his/her own work” (Sadler, 1989; cited in Hall and Burke, 2003: 58)

* Formative feedback is embedded into classroom activities and thus it
provides learners with extended opportunities to interact with a
teacher and to express their understandings which, in its turn,
according to Black and Wiliam (1998), may facilitate learning.

« “If the learner generates the relevant information by him/herself, the
procedure is a part of self- monitoring” but “if the source of
information is external to the learner (for example, the teacher}, then
it is associated with feedback” (Sadler,1989).



Participation in classroom-based formative
assessment — from teachers’ perspectives

* Sharing learning goals with learners;

* Providing formative feedback;

* Active teacher—learner and learner—learner interactions;
* Effective teacher strategic questioning and prompting;

* Adjustment of teaching and mediation of learning all the time
during the lesson;

* Development of learners’ skills through reflection (self-monitoring
and peer- assessment);

* Provision of extended learning opportunities.



Participation in classroom-based formative
assessment - learner involvement (1)

Learners demonstrate their involvement by:

e directing a peer to do or say something

* encouraging a peer to do or say something

* evaluating and correcting a peer

* self-evaluating and correcting

* showing evidence of engagement in the activity

* checking of various kinds

* making analogies

* negotiating roles with a peer in working on an activity
» offering to do something within the activity



Participation in classroom-based formative
assessment - learner involvement (2)

* rehearsing and repeating

* requesting teacher or peer assistance

* using the L1

* using gestures

* articulating aloud what they are actually doing or are going to do
» proceeding alone and progressing through the activity

* waiting to be prompted

* watching others



Classroom-based formative
assessment as discourse

1. What kinds of questions do you ask in class?
In the transcripts provided, for each one:

2. What is the teacher trying to do with his questioning?
3. What do you think the lesson is like for the learners in the class?

NOTE: The transcripts were removed



Classroom language performances involve learners in:

construing & constructing meanings, developing
language knowledge (e.qg. functions, register), language

awareness, using & exploring language, self-assessmen

Displaying language achievement

Teacher-as-

Peer-as- g
language facilitator:

language facilitator ;
formative support

Teacher-as-rater: Dynamic interplay

In these two roles

summative judgement




Assessment for learning: 10 principles

» Assessment for Learning is the process of seeking and interpreting
evidence for use by learners and their teachers to decide where the
learners are in their learning, where they need to go and how best
to get there.
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10 principles (1)

* AfL should be part of effective planning of teaching and learning.
* AfL should focus on how students learn.

* AfL should be recognised as central to classroom practice.

* AfL should be regarded as a key professional skill for teachers.

* AfL should be sensitive and constructive because any assessment
has an emotional impact.



10 principles (2)

* AfL should take account of the importance of learner motivation.

* AfL should promote commitment to learning goals and a shared
understanding of the criteria by which they are assessed.

* Learners should receive constructive guidance about how to improve.

* AfL develops learners’ capacity for self-assessment so that they can
become reflective and self-managing.

* AfL should recognise the full range of achievements of all learners.



PART 2

Researching classroom formative assessment:

what and how



Research project “generator”

* See the “generator” (open in another file)




Common types of research:
What
*Descriptive and exploratory

*Relationship
e Correlational
e Cause and effect

*Comparison



Questions to ask about the classroom
formative assessment cycle: What

assessment event

R A7 A8 o |s the teacher clear about e Are the learners clear of
Success criteria long-term, mid-term, short- their long-term, mid-term,
term goals for teaching? and short-term goals?

e How does the teacher make e Are the learners clear of
success criteria clear to the success criteria for the task
students? they are performing?

How does the teacher elicit What do the students do to show

evidence of student learning? their current level of

performance?
Evaluation and How does the teacher interpret Are the learners engaged in self-
interpretation the evidence of learning elicited? assessment and peer-
assessment?

Feedback How does the teacher provide How is feedback received by the
feedback? learners?

e |s there follow-up action by What actions do the learners
the teacher? engage in to act on the feedback
e What is done after feedback is received?
provided?



Descriptive and exploratory research:
How

How: collecting data

How: analysing data

Classroom audio/video
recordings

Observation sheets
Teacher/Learner
interviews

Journal logs

Lesson plans, exercise
sheets, and other artefacts
Questionnaires (if large
scale)

e Coding and analysis of
o discourse
structures, e.g., IRF
O activity types
o elements of
formative
assessment

e Descriptive statistics




Correlational research: how

How: collecting data How: analysing data

Surveys Correlations
Tests Regressions



Cause and effect research: How

How: collecting data How: analysing data

intervention, pre- and post-tests, plus Inferential statistics: e.g.,
control group comparison t-test, ANOVA, ANCOVA, MANOVA

Innovation—> observation—>evaluation
_>

Action research CHANGE—> observation—>evaluation
- CHANGE~>
observation—>evaluation...

* Thick description and narration
Statistical comparison (if possible)



Comparison research: How

How: collecting data |How: analysing data

All comparable data  Qualitative comparisons and

types Quantitative comparisons (t-test,
ANOVA etc) between different groups
(male vs female, high vs low
proficiency; urban vs rural schools;
etc.) and factors.



Part 3

Analysing classroom data from FAR-funded
research projects:

identifying classroom-based assessment in
action



Asking good research questions

* Research questions operationalise the research
problem/issue.

* Research questions are concrete, focused, and
empirically answerable.

* One way to ensure a good research question is to list
the research methods you plan to use to answer this
research question.



Distinguishing research questions
from other questions

method?

Types of Research Teaching Literature Extension
questions questions questions review questions
guestions

Example Does the keyword [How do | teach |What do the |What are the
method lead to  |vocabulary? experts say pedagogical
better vocabulary about implications of
retention than vocabulary my study?
the semantic map learning?




Research Questions: Study 1

Topic: IZWrENMWE S F B 2 FF N BIAR

Research QUGStIOﬂS:
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Study 1 RQs:

What' s answerable, what' s not

answerable?

(1) WMAFESFIIEFREHFFR  No
A "2E" EZZBETEERS ?

(2) BIPANFEX "HI2F" EL  Yes
IZHEMNFRGRIIER. SE. FF
fianda ?

(3) "i2ZF" FELaZbrEUFE  Yes
BPERIE YR PRI AR

Bla]LAH— P SOHAINE T ? No

Teacher interviews
Student interviews
Student questionnaire

Experiment (pre- and
post-tests)

Action research
Observations
Interviews

Teaching question

Descriptive and
exploratory

Cause and effect

Suggestions for future
implementation, not RQ.



Research Question: Study 2

Topic:
TN R TF S RIE RS FAIH R

Research Question:

ARI{EIZ MR R BT AR S5 T IR,




Study 2 RQ:

Potential new RQs

A ] aJ[E]Z& ? |Potential data Comment
A{alfsEIZITEE SRR dF AR |No Teaching
ST INEHZF, question

Potential new RQ1: 1245
BEMTA?

Diagnostic test
results

Potential new RQ2: EF12
25 SR S A

EFEENGS ?

Intervention (e.g.,
feedback based on
diagnosis)

Reading test




Research Questions: Study 3

Topic:
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Research Questions
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Study 3 RQs

e [ aJ[O]& ? |Potential data Comment
F— , ZEEUEE "fiiz="|Yes, Observations and RQ not
NRIEEAEETFIEEES |but at least | recordings to obtain focused
SHmEETES). SR (2 RQs feedback data enough
IS FHI%EE ( W=0A Pre- and post-tests for

BEc , AiCAmE L. BER both autonomous

%25 ) , HAiEemES{E learning and writing

7K

F_ , BRFIESECIER |Yes Teacher interviews Not a
{EF R R AE Al Classroom observations |question

AR EFENE,

Action research




Research Questions: Study 5

Topic:
UdigS Wi T S B S E S (R SR 5

Research Questions:
1. B UdigiZbTMR A RIES EE NS |, K TFEEES
EEESPFERRLEEIE AL ?
2 (KIEFEEESEESFOHEINEISLA , ATLOREELYS
SR A O E SR RS R ?
3. WEEHRAFEIEMES{FIExEa S S EaIRER [ ?




Study 5 RQs

&, RN T7TFEEEEESEST
FEBLESS A ?

53 a)Rn B[O ? |Potential data
1. BZUdigiZgrlh A RHRES E S | Yes Test tasks

2. KIEFEEEREESSFLENE
5528k , ATLACKENBEASHESRIE T+
FRHES{FAIEREERIRI ?

No

3 e T I MBS (A
ERES A ERERA 2

Yes

Experiment (pre-test,
intervention, post-test)
Action research




Research Questions: Study 6

Topic: IR T e ERIEGSIE SIS IRIES

Research Questions:

1) EFIZETITER A ST JDHicnﬁ’jﬂ,ﬁgﬁb FhRE=
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Study 6 RQs

HoTIa)RA aJ[o]& ? |Potential data Comment

1) EF 2RI |Yes (=l ; B3P |4 RQs

SFPEEHFIFIF ot | FIREEAE ;

RUBBL R B SR 1T HFAE ;, FEAE

| B ?

2 ) FRRIXLLEERANIRTR 1 No? (IREMES; 17a0iTXl ; |No, if it means
Yes? FHHE  HFERMEER )  |‘what should be

done?’;

Yes, if it means
what has been
done.

3) LR REEERME 1 Yes (HZAE  Z2EFE
iz ER oM )




Research Questions: Study 7

Topic: T ISURIIEAE PSR SIS

Al

Research Questions:
(1) IMEZHENFRIRESHMERR
( 2) EPEE CEERIIPAIASR
(3) EhE+PZEEECEINHEEAR
( 4) EFZWENFEREFBOA R
(5) EFZWnFRZERICEINEHAR
( 6 ) TEHAIREPRIRICZHEAIINZ TSN AR




Study 7 RQs

ARt SRS

7R oJ[E|& ? Potential data Comment
(1) ZMEZRr R SINERST |No
( 2) BFEEERICEEFRIVIAAR Yes Classroom Unrelated to
observations assessment
Interviews
(3) FMEPZFERICFEINEFFAR | Yes Interviews Unrelated to
guestionnaire assessment
(4 ) EFZRrENERZE=R0HiA3T |No? Too general
(5 ) EF2hFR=E R CZE I NEE | Yes? But Case study
if5s what for?
( 6 ) BT IEPANEICZETESS) | No




Research Questions: Study 8

Topic: BFEEEHITNTRA KR SIEFHZR
Research Questions:

1) A "2E" EEI2FRSERMTIHRLAET , 408 5P RIEHXIINEN
}%’i?l]iﬂ\ RANEENEREE. MERE. AZEBRIEERS(ENTFASEE

A
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ﬁi;%*%ﬁﬁ:l:{’ﬁiﬁ%ﬁciﬁﬁﬂ , A0 EPRERNEREESETFRFLEEMZE
3 ). ‘MizE" EE2FESFENET. NE. IERTUTERFE. Re=xERE
S{FeesB{aIH58h ?
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Study 8 RQs-1

WA, AZFERRIERE
{ENFARE SN ?

fH5Ia)RR aJ[E]E ? Potential data |Comment

1) R "Ri2ZE" £412 |Yes, but Questionnaire  |too many

S RARITEIHSZEI , 40 |unfocused Classroom questions in one.
ZEPEHNXIIMENTE observation

R, RAIMOE TR EE. Interview

2 ) SNSRI A REE N
IENFEHERE.  "Ni2E"
ERIZEFE S, unipusZk
Rige L EIhERRES |
LBEFREHMEES
ENEERFLEB{AEMN ?

Yes, but
difficult to
collect data
for
independent
variables.

Questionnaire
Classroom
observation
Interview

Hard to tease
apart the
relative effects
of each
independent
variable




Study 8 RQs-2

A oJ[E]& ? |Potential data Comment
3) "PhzE" EHRIZFEFRIIIR | Yes, but Questionnaire
. INE. posEEmlEES=FRE. 12 |two RQs Classroom observation
SrERIEE{ERE (e ? Interview

Reflective journal logs
4) R "MIZ2ZF" TRIZFRA | Yes Longitudinal data, Too many RQs
B TEItARZ [ |, 40BEPEIEH multiple data collection points |in one
IPXFIMERFERTR, BRI S Questionnaire
FREe. WFERiAE. AFERTER Classroom observation
SEITFASERBEREIT ? Interview

Reflective journal logs
5 ) AFEXSAESEASFIE |No Implications
HTESIENFRFEMLS and

FOFEIN ?

suggestions,
not RQs




Answering the research questions:
An example

Study 4 B B e S S L R ?
U R T S| AEEXANEE , NEATEE S5 -
B SR

1) BRRIERCHFNRE. IENRE

2)1IRENETENFA ;

3) BFRIEHITUTFRFRESIETT




Group discussion

Suppose this is your own research project:

1. What data would you collect to answer the research
guestions?

2. How would you analyse your data to answer the research
questions?



Exploring assessment practices in one
lesson

Exploratory and descriptive research questions:

1. What assessment practices can be found in this lesson?

2. How did the teacher elicit student understanding and
learning?

3. What types of feedback were provided?
4. What follow-up actions were taken after the feedback?



Data: one video-taped lesson focusing
on teaching vocabulary in writing

@ E - .

“| WVideo Player

<1 Wavetorm

Sources
Internsis
Cxternale

M

Framenork Matrices

| = | Sources
C D Nodes.
- Cloasficot ons

Ccllectona

Maps

rolcers

CREATE DATA

() mtTo Player
100%

13:08. 704153 1

r . v m g -
ANALVTE QuErRyY EMPLORS LAVOUT VIEW
- [EE EREE (22 ] b Start Selection Select Medio from Trenscript
2 - - o 4 Finizh Selection
Pacce - Ltocp = Play Transcrpt Maedia
Flay b i o o -~
- Zearch In - | Insenale ring Now Clear Advarmced Find x
i vwrrh
{ < 3
| |
{ |
o c-40.Q 1000 D Ix2o0 L g 1] L3000 D | 23290 20:40.0) 20:00.0 33:20.0 400p0 | ad
| $ + ’ e s ) 4 A t T
Tirnecpan =1
8% | 1200212 T: once again.
o0 12019 -T2 (xilent.)
wy 12:12.5 - 12:17.8 T: | tecl like slecping more, yesy
o2 12047.6 - 12.17.7 $S: yas
93 123727 122 : but you should
94 | 12:21.0 - 12:30.0 5: Fvery time you feel sleepy and want to (...}, you shaould remind
yourself of, to get up.
ws |12 12:22.2 T1 good. and get up and?
s 14222 V0300 2 lubke wr uxwrcinw. for uxwmple, running, yee?
= Coce At o < - 15 *x




Transcribing the lesson

Timespan Content
1 0:06.4-0.152 S: stand up.
2 0:15.1-0:18.0 T: good morning everyone
3 0:18.0-0:19.8 SS: good morning professor
4 0:18.8-0:349 T: {in audible) As you know, everyone wants to live a healthy life. but, why? because without a healthy body, not
is impossible. yes?
5 0:348-0:36.2 SS: yes.
6 0:36.2 -0:52.7 T: but how? can you give me some suggestions? there is no need to put up your hand, just stand up.

Lesson transcription




Analysing the lesson

* Analysing the lesson

Lesson structure

Classroom formative assessment

Turn Time Activity Discourse Elicitation of Feedback Follow-
pattern understanding or up
learning
4-18 2 Warm up: Ask T%SS, Questioning Confirm:'yes', Nil
min students to T%S, “oIs *“EHa s
brainstorm on SS%T, right’
a healthy life S%T Praise: ‘you are
style the best’.
19- 1 Read Li Hua’s TéSS, Read aloud Praise: ‘vyour Nil
23 min letter pleading T%S, @ Questioning tone and
for help SS%T, (Is it clear?) pronunciation is
ST amazing’




Short-, medium-, and long-cycle
lengths for formative assessment

Type  lFocus _____lemgth

Long-cycle Across marking periods, 4 weeks to 1 year
quarters, semesters,
years

Medium-cycle  Within and between 1 to 4 weeks
instructional units

Short-cycle Within and between Day by day: 24 to 48 hours
lessons Minute by minute: 5

seconds to 2 hours
(Wiliam, 2010, p. 30)



Findings: Planned and unplanned
classroom assessment

* Planned (Medium-cycle):
* After analysing Udig results, design lessons to improve on the weak areas
» self- and peer assessment plus teacher modelling, making scoring criteria clear

* Unplanned (short-cycle):
* eliciting students’ understanding and performance through whole class guestioning
and observing individual or group pertormances

* Feedback: confirming and praising (evaluative) were the most common; focus on
form was mainly done through raising the students’” awareness by commenting on
the importance of the target vocabulary items. Very few instances of negative
(corrective) feedback. Even the only ‘recast’ was not a recast of an error. It was
simply saying the same thing in another way.

* Follow-up activities were very limited, probably because of the fact that the teacher
was targeting practice and use of the vocabulary items, rather than individual forms.
The only instance that can be reéarded as a follow-up activity was a planned activity
to let students write the letter of advice using the targeted vocabulary.




Part 4

Open Discussion

Q&A



Thank you!

Email:

Peter.Gu@vuw.ac.nz

Guoxing.Yu@Bristol.ac.uk




