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@ China’s Standards of English Language Ability

China’s Standards of English Language Ability
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Linking exams to CSE
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National Language Standard
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hEXEGEHSEESE China’s Standards of English Language Ability

Chans's Somduad of Enghds Lingeage Lbaluy

* Language versions available: Chinese & English

* Free download from http://www.moe. edu.cn or http.//cse.neea.edu.cn
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(@& Linking exams to CSE
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@’) Linking exams to CSE

IELTS to CSE

APTIS to CSE

Table 1: Results of Linking IELTS to China’s Standards of English Language Ability

Lovel CSE Level 4 CSE Level 5 CSE Level 6 CSE Level 7 CSE Level 8
JELTS Score
Total Score 4.5 3.5 b ! 8
Listening 5 6 6.5 75 85
Reading 45 5.5 6 7 £
Speaking 5 5.5 6 6.5 7
Writing 4 5 6 ! 1.5

Table 2: Results of Linking Aptis to China’s Standards of English Language Ability

CSElevel | & orlevels | Cstleveld | CSElevels | Csttevels | CSELevel?
Aptis Score
Listening 14 21 29 37 43
Reading 16 26 35 a2 46
Speaking 21 29 37 43 a7
Writing 22 31 39 45 S0
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.fﬁ'{"} China’s Standards of English Language Ability

1L . |
Il_.\'-. |
LY ey
e e e
S

Language Ability i1s defined as the ability of
comprehending and expressing information that
learners exhibit when they apply their language
knowledge and world knowledge, and the

stlategles to perform lannuanc use| tasks in a
variety of cnntexts

APHI
e
WIAH
C AUCASIA Nz
TU PYa
T“g“ﬁ“dhm M%S'ENE

uj"‘""'" - w.\ B
w] 3 Gﬂfw
325D FI:'E_RENTW‘-Lflm_m

I‘-li

I

o Wt et

2L P &
w%&%méﬂfgf-_gqg o
%E%@mwﬂﬂ-ﬂiiqw
frizosa
R U




@ China’s Standards of English Language Ability
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l.Language Assessment Literacy

Know-how and

understanding
== teachers need to

assess students

_‘:-,. effectively and
e maximize

l i learning
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ﬁﬁi\ Language assessment literacy

e ™

* Language teachers and instructors need some measure of assessment
training if they are engaged in selecting, administering, interpreting, and
sharing results of large-scale tests produced by professional testing
organizations, or in developing, scoring, interpreting, and improving
classroom-based assessments.

® Sufficient AL enables teachers to make accurate inferences about student
learning, communicate that information to students and other stakeholders,
and adjust instruction accordingly, while insufficient AL leads to reduced
reliability and validity, and further results in misdirected and ill-informed
educational decisions. (Xu 2017)
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@‘\ Language assessment literacy

* "an individual’s understandings of the fundamental assessment concepts and
procedures deemed likely to influence educational decisions” (Popham 2011, p.
267).

* what the constituency of language teachers and instructors needs to know about
assessment matters ( I'aylor 2009)

* the knowledge stakeholders need in order to conduct language assessment
activities (Fulcher 2012)

* a basic understanding of educational assessment and related skills (Stiggins, 1991)

* Assessment literacy is the set of beliefs, knowledge and practices about

assessment that lead a teacher, administrator, policymaker or student to use
assessment to improve student learning and achievement. (Michigan 2017)
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Language assessment literacy

FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM*:* PLEASE

CLIMB THAT TREE




[Language assessment literacy

Knowledge

» The knowledge required to assess learners effectively and maximise learning
» The knowledge and understanding to interpret and apply assessment results in
appropriate ways

» Skills in identifying and evaluating appropriate assessments for specific purposes
within specific contexts :
» Skalls 1in analysing empirical data in order to improve one’s own instructional

and assessment practices
Principles

» An understanding of the principles and practice of sound assessment

» The wisdom to be able to integrate assessment and its outcomes into the overall
pedagogic process

Bemy and O'Sullivan 201¢
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Language assessment literacy
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Language assessment literacy

Who needs what, and to
what level?

peripheral

intermediary

Researchers —

Course
instructors

General public

Bamy and O1VSullsEan 2016

Policy
makers

Language
teachers

Test
makers
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University administrators
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Classroom teachers
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LAL Survey




/R Language assessment literacy survey

1) What 1s the level of assessment literacy of pre-service teachers?
2) What 1s the level of assessment literacy of in-service teachers?

3) How does the language classroom assessment literacy of pre-service teachers differ

from that of in-service teachers?

Participants Major/Occupation Number

Pre-service teachers | English Education 116

In-service teachers | College/High school Teacher 121




Language assessment literacy survey

= Plake & Impara’s Teacher Assessment literacy Questionnaire

The Standards for Teacher Competence in the Educational (TALQ) (Plake. 1993: Plake. Impara. & Fager. 1993)
Assessment of Students (AFT. NCME. & NEA. 1990) = Mertler & Campbell’s Classroom Assessment Literacy
Inmventory(CALI).
1. Teachers should be skilled in choosing assessment methods appropriate for instructional decisions.

W 19

(Checlklist, portfolio, observations, etc. )
Teachers should be skilled in developing assessment methods appropriate for instructional decisions.

. The teacher should be skilled in administering, scoring and interpreting the results of both externally

produced and teacher-produced assessment methods.

Teachers should be skilled in using assessment results when making decisions about individual students,
planning teaching, developing curriculum, and school improvement.

Teachers should be skilled in developing valid grading procedures that use assessment.

Teachers should be skilled in communicating assessment results to students, parents, other lay audiences,
and other educators.

. Teacher should be skilled in recognizing unethical, illegal, and otherwise inappropnate assessment

methods and uses of assessment information. R e T 1T
S 1t PR
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(,ﬁ_ﬁﬁ Language assessment literacy survey

Mean score of pre-service teachers

Mean sD
Standard 1 3.483 1.091
Standard 2 2.690 1.240
Standard 3 3.172 1.074
Standard 4 2474 1.000
Standard 5 2.086 1.051
Standard 6 1.900 1.114
Standard 7 2.509 1.329
Total 18.302 3.742

2. Developing assessment methods

3. Administering, scoring and interpreting the results
7. Recogmzing unethical, 1llegal, and otherwise
Inappropriate assessment methods and uses of assessment

information.

Mean score of in-service teachers
Mean SD
Standard 1 2.512 1.017
Standard 2 1.669 0.943
Standard 3 2.785 1.392
Standard 4 1.967 1.064
Standard 5 1.711 1.136
Standard 6 1.512 0.984
Standard 7 3.008 1.589
Total 15.165 4.639
Independent-sample t-test between pre-service and in-service teachers
t Sig(2-tailed)
Standard 1 -7.083 363
Standard 2 -7.147 001"~
Standard 3 -2.392 001**
Standard 4 -3.778 844
Standard 5 -2.638 192
Standard 6 -2.816 B3 by
Standard 7 2,620 ws) T
Total score -5.714 009"~




@\ Language assessment literacy survey

Mean score of junior high school, senior high school and One-way ANOVA analvsis
college in-service teachers

Junior hagh Semor high College F Sig(2-tailed)
school school Standard 1 1.327 269
M sb M SD M SD Standard 2 571 566

Standard 1 | 2.349 997 2707 929 2487 1.121

Standard 2 [1.558 0854 1683 907 1784 1.084 RO 3 b-AL a0
Standard 3 [2.209 1424 3366 1280 2811 1221 Standard 4 1.043 355
Standard 4 | 1.710 1.186 2.122 980 2.000 1.000 Standard 5 2.059 132
Standard 5 [1.581 906 2000 1323 1541 1.120 Standard 6 479 621
Standard 6 | 1.395 1.050 1.561 976 1.550 927 Standard 7 792 001
Standard 7 | 2.372 1.662 3683 1171 3000 1.633 Total score 8 161 000

Total |[13256 4359 17.12 4202 1521 4.608

Score 2 6

3. Administering, scoring and interpreting the results of both externally produced and teacher-produced
assessment methods

6. Communicating assessment results to students, parents, other lay audiences, and other educnmrs

7. Recogmzing unethical, illegal, and otherwise mappropriate assessment methods and uses-
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China’s Standards of English Language Ability

Langnage Ability

psindug jo1yog

A

Descriptive
Marrative
Explanatory

social

graphic

Language Activities

Translation
knowledge
| Narrate |
|__Explain |

Planning
Execution

Evaluation/
Repair

[ L, ‘“t—';f‘J _?_I?'r’!_f*i =
) Tl e

Conter for Ginguistics o Appled Cinguistics 95,



Language assessment literacy development

Language teachers and instructors need some measure of assessment
training if they are engaged in selecting, administering, interpreting,
and sharing results of large-scale tests produced by professional

vak e task
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Formative assessment

Formative a

L |

sessment is a process used by teachers and students
during instruction that provides teedback to adjust ongoing teaching
and learning to improve students’ achievements ot intended

instructional outcomes.

WHAT IS FORMATIVE ASSESSMENT?

[FAST SCASS, October 2006 )
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What Are Portfolios?

@ The portfolio contains samples of the learner's
work and shows growth over time.

€ An important keyword is reflection: By
reflection on their own work, learners begin to
identify the strengths and weaknesses of their
own work (self-assessment). The weaknesses
then become improvement goals.

@ In portfolio assessment it is the quality that
counts, not the quantity.

@ Another keyword is learning objectives. Each
portfolio entry needs to be assessed with
reference to its specific learning objectives or
goals.

( https /iwww tslearming. com/helpfen-US/Content/Courses/portiolio

assessment htm )



Porttolios

» Developmental Portfolios (or working portfolios) :
» Samples of independent work (initial work compared to more
current work) 5
» Evaluations by teacher, peer, self m F 0)( (9 W
» Reflections on the growth over a period of time
» May be used for imnstructional purposes and may include
various stages of products, various drafts, etc.
» Fimshed porttolios
» Samples of best independent work
» Evaluations by teacher, peer, self
» Samples organized according to some system (e.g., creative
writing, scientific writing)
# Usually used to provide a summative evaluation and is
standard format.
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E-porttolio
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“This isn "t what I imagined when they said ‘flipped classroom'!"”
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A new leamning
ecology for a new
educational era

Teachers

Teacher as content Assistance

expert, facilitator, Immediate and

consultant, mentor, and constant access to

improvisationist information

Learners Learning

Self-directed, self-
regulated, curious, and

Intensity, relevance

and pers sonalization
creative learners

of lear 111115'

New Leaming Ecology

-

Based on Leo Van Lier | Frocedia Social and Behavioral scrences 3 (2010) 2-b
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